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Garrett-Evangelical Theological Seminary
CE661 | Topics: Global Landscapes and Horizons of Religious Education (3.0 credits)

Term: Summer 2026
Modality: combination of synchronous online class sessions
and online synchronous engagement with the REA conference

ONLINE class sessions: June 1-6, 2026, 12:00-5:00PM
Requisite online REA conference dates: July 6-8, 2026

Instructor: Mai-Anh L. Tran, PhD
Phone: 847-866-3863 (office)
Email: Maianh.Tran@Garrett.edu
Appointment by email

SYLLABUS
(as of May 27, 2026)

Students who register for this course must contact maianh.tran@garrett.edu
before May 29, 2026, to be registered with gratis status for the REA conference.

Course Description

This topics seminar invites participants to engage the current depth and breadth of religious
educational research and scholarship offered in the summer online conference of the Religious
Education Association (REA) https://religiouseducation.net/meetings/rea2026/. The seminar
convenes through synchronous online sessions on June 1-6, 2026, followed by required
attendance (at least 80%) in the REA online conference on July 6-8, 2026. Following the
conference theme, “Global Landscapes and Horizons of Religious Education,” the seminar
introduces participants to important books in the REA’s book series, Horizons in Religious
Education, and to the “papers, panels, briefs/posters, and hands-on experiences [presented in the



mailto:Maianh.Tran@Garrett.edu
mailto:maianh.tran@garrett.edu
https://religiouseducation.net/meetings/rea2026/

online REA conference] that showcase the variety of research projects, teaching methodologies
and approaches, public engagements, and visionary thinking that animate your current work.”

Student Learning Outcomes'

Through engagement in pre-conference class sessions (which include readings, discussions,
research assignments) and the online conference sessions, participants will be able to:

1.

Identify and analyze important theories of religious education and practice that inform
and animate their educational ministry in their own context.

Discover and evaluate conversation partners and pedagogical models that help them to
frame ideas, challenge assumptions, develop methodologies, and reflect on educational
practice.

Synthesize new insights for religious education approaches that advance commitment to
justice, equity, diversity, inclusion.

Construct a religious educational framework that is grounded in the rich legacies of their
own cultural and faith contexts, that responds to embodied diversities and ways of
learning, that helps persons and communities of faith to wrestle with the social, cultural,
and political realities of their time.

Course Texts

The entire Proceedings of the REA 2026 Conference (which will be made available
online before the conference begins). Relevant articles from the REA’s previous
conference proceedings may also be selected based on participants’ research interests.

3 texts of choice from the REA book series, Horizons in Religious Education
(https://religiouseducation.net/horizons/):
1. Reframing Christian Education for a Global Generation by Heesung Hwang
(2024, book website)
2. The Spiritual and Educational Vision of Parker J. Palmer: The Birthright Gift of
Self' by Elena Soto (2024, book website)
3. Holy Work with Children: Making Meaning Together by Tanya Marie Eustace
Campen (2021, see flyer)
4. Qut On Waters: The Religious Life and Learning of Young Catholics Beyond the
Church by James Michael Nagle (2020)
5. Converting the Imagination: Teaching to Recover Jesus Vision for Fullness of
Life by Patrick R. Manning (2020) (book website)
6. Arm in Arm with Adolescent Girls: Educating into the New Creation by Emily A.
Peck-McClain (2018)
7. The Grace of Playing: Pedagogies for Leaning into God's New Creation by
Courtney T. Goto (2016)
8. Open Minds, Devoted Hearts: Portraits of Adult Religious Educators by Sarah
Tauber (2015)

! These learning outcomes are derived from the exploratory questions proposed in the REA conference call for
papers. https://religiouseducation.net/meetings/rea2026/call/
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9. God Beyond Borders: Interreligious Learning Among Faith Communities by
Sheryl A. Kujawa-Holbrook (2014)

Course Requirements & Assignments

A. Attendance & Participation: (40%)

1. Conscientious participation in (pre- and post-conference) online class sessions;
engagement with readings, course materials, additional research; self-initiative
and accountability in peer-to-peer collaboration and support.

o Note: Missing more than one class session will have adverse effect on
attendance grade. According to seminary policy, students will not be
able to pass a course with more than two absences.

Facilitation of centering/focusing moments: We will each take turn to lead in
roughly 15 minutes of centering/focusing at the beginning of each class session.
Design and lead an activity that will hook us to a key idea or theme for the day.
Be creative with multi-sensory activities.

2. Attend at least 80% of REA online conference program.

3. Complete REA conference evaluation with 2-3-page reflection: At the conclusion
of the REA online conference, complete the conference evaluation form provided
by the REA. Save a copy of your responses to submit with this assignment. Write
a short reflection on insights gained from the conference.

B. Educational Analysis Paper: (30%; approx. 8-10 pages double-spaced; due 6/30)

This assignment presents an opportunity for you to analyze how faith communities and their
leaders (lay and clergy) understand the enterprise of Christian religious education, and how they
construct/design religious educational frameworks in and for their context. Drawing on insights
from class readings and the REA conference resources, select ONE of the options below:

1. OPTION 1: Interview a scholar/practitioner of religious education from a
denominational (or religious) tradition other than your own (by phone or in person).
You may do any of the following: Discuss with them a piece of their work (or body of
work) and invite them to speak to the four basic elements of an educational framework
(environment, purpose, content, process). Invite them to share wisdom on the
foundational purposes and tasks of religious education (RE) for our time. Ask them to
respond to an educational scenario (hypothetical or reality-based) using your ministry
setting as a context. In your paper, report on what you learned from the interview
(insights/findings); reflect on how this scholar/practitioner and their thinking and
practices are significant to religious formation from within their faith tradition, and what
insights you draw from this experience for your own notions of the nature and purposes
of RE.

2. OPTION 2: Become a participant-observer in a religious educational setting (e.g.,
adult Bible study, church outreach event, youth group meeting, a spiritual retreat, a
Sunday School class, etc.). Using the “Sample Field Notes” rubric (on Canvas),
document your observations and reflections on how the four basic elements of an
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educational framework are at play in the event (environment, purpose, content, process).
Observe and reflect on the strategies of planning, implementing, and evaluation. For the
paper, report your observations and learnings. Discuss how this experience contributes to
your understanding of the concrete work of educational ministry at large.

3. OPTION 3: Review a curriculum resource of a denomination—print, media, or
online. Be sure to explain why you chose the resource. Analyze the resource according to
the four categories listed in Norma Cook Everist’s The Church as Learning Community,
pp. 54-55 (posted on Canvas). You will not be able to cover all of the questions from the
Everist guidance, so choose the ones you consider most important and relevant to the
resource. If possible, contact the writer or producer of the resource, or an educational
leader who has used the resource. Reflect with them on why/how the resource addresses
some of the critical educational challenges of local congregations. Reflect on how this
resource fits into the larger picture of RE and to your own vision for educational ministry.

4. OPTION 4: Design a curriculum plan for an educational series for a liturgical
season of the church year (e.g., Advent or Lenten study, missional project, summer
program). This option is best reserved for those who have designed curriculum in the
past or will be undertaking this responsibility in their current ministry setting. For this
option, you will design a 4-week curricular series on a selected theme and will provide
ONE (1) fully fleshed out 2-hour session plan. State the purpose and overarching goal of
the series in theological/biblical and pedagogic terms; sketch the scope and sequence of
the 4-part series, along with rationale; give an outline of key content and resources; and
describe how you would prepare the learning environment for a formative experience for
participants. Follow the session planning rubric (posted on Canvas) to develop the ONE
required session. The plan can be as concrete and specific as you desire for a real ministry
setting; or it could be a hypothetical experiment for an imagined ministerial setting. In
your overall rationale, explain how this plan reflects your own vision for the future of
educational ministry.

A. Christian Religious Educational Stance (30%; 12-15 pages, double-spaced; due 7/17)

Consider this an attempt at constructing an educational philosophy and vision for Christian
religious education (CRE) for your own ministry—a systematic, practical theological reflection
on the art and craft of educating for faith in community and for public life. Your educational
stance should demonstrate a synthesis of your best current thinking about the theory and practice
of CRE, your engagement with the work of CRE scholars and thinkers (through resources gained
from the REA 2026 conference and additional research), and your own experience in ministry.
Most importantly, the paper should demonstrate a sharpened understanding of your own role as
“leading learner” in ministry, regardless of what capacity or context.

Use the four basic elements of an educational framework (context, purpose, content, process),
which will be discussed in class, as an outline for your paper. You may weave the elements
together in any format.



1. Context (environment): Taking into consideration the contexts and settings of your
ministry, what are the critical issues related to religious knowing and learning,
religious or spiritual formation, with which communities of faith must wrestle? Based
on what kind of congregational and community assessment do you arrive at this
understanding? Put differently, what is the context in which you teach, and what are
the critical spiritual/religious issues relevant to that context? What are the key
struggles within the micro-/exo-/meso-/macro-structures of the community that affect
its ecology of learning?

2. Purpose (goals/visions): Name the guiding theological, biblical, moral/ethical
foundations by which you envision the goal and purpose of faith formation, or
religious learning and knowing in community. For what and toward what do we
teach? Connect this vision with the critical issue(s) you’ve identified. What
philosophy of CRE would support communities of faith to engage the “rich legacies
of their own cultural and faith contexts,” to respond to “embodied diversities and
ways of learning,” and to ““ wrestle with the social, cultural, and political realities of
their time”?

3. Content: Based on your assessment of the stakes above, what knowledge, what
practices, what theological and spiritual capacities must be taught and learned? What
difference would such learning engender? By which standards and criteria are they
assessed—theologically and pedagogically? Who decides? More explicitly, how does
social location—gender, race, class, sexuality, age, physical abilities, culture, political
commitments, etc.—shape our evaluation of what is being taught and learned in
communities of faith?

4. Process (pedagogy/method):. What pedagogical approaches would advance a
community’s commitments to justice, equity, diversity, inclusion? What pedagogical
skills and strategies would you claim for the work of challenging, dismantling
religious educational disimagination? What specific new strategies could you imagine
to build collaborations and coalitions within and beyond the community of faith for
sustained work toward God’s justice and shalom?

Grade Rubric

A. Attendance & Participation
1. Online class sessions & in-class exercises = 10%
2. Atleast 80% of REA online conference program = 20%
3. Complete REA conference evaluation and reflection on learnings (2-3-page) =
10%
B. Educational Analysis Paper = 30%
C. Christian Religious Educational Stance = 30%

* Note: All assignments must be completed to receive a passing grade for the course.




Grade/Learning Assessment

Rubrics for all assignments will be available on Canvas.
All assignments must be submitted to receive a passing grade.

Grade Scales (100 pts)
A 94-100 C+  77-79 (78)
A- 90-93 (91.5) C 74-76 (75)
B+  87-89 (88) C- 70-73 (71.5)
B 84-86 (85) D 60-69 (65)
B- 80-83 (81.5)

Academic Policies

All students are required to abide by the academic policies detailed in the Academic Handbook
for the current academic year. The following policies are of particular importance to the

successful completion of one’s coursework:

Writing

Academic integrity and plagiarism: (See 2425 Handbook, 13, 69-75) All professors are
required to respond to all suspected incidents of academic dishonesty, especially
plagiarism. Repeated incidents of plagiarism or academic dishonesty may result in
dismissal from the school.

Writing and citations: Chicago Style Citation Guides: guides to cite sources using the
required Chicago citation style (from the Chicago Manual of Style, 18th ed.). You can
also access the Chicago Style Citation Quick Guide through the library. The library also
provides links to several citation management tools such as Endnote and Zotero.
Writing Support: The Writing Center at Garrett-Evangelical offers programs to support
all students’ theological research and writing. See
https://garrettets.instructure.com/courses/2452 for more detailed information.

Attendance and Class Participation

Inclusivity/Diversity: The basic commitments of the seminary to mutual love and
searching for the truth in Christ lead to a principle that in the classroom and in course
assignments, persons are always to be respected, and ideas are to be freely discussed. All
participants in the teaching-learning process have an obligation to honor and respect
varying perspectives on relevant issues. (See 2425 Handbook, 10-11)

Attendance: Please note that timely and full attendance in all meeting dates is required
for a Passing grade. Students who miss more than 20% of the class sessions should not
expect to pass the class. In case of emergency, please contact instructor to discuss
implications for completion of the course.

Multimedia engagement: Participants are welcome to use electronic devices for the
purposes of engaging with one another and with class materials during our blended
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synchronous sessions. Please be respectful of our experience by not conducting personal
business during class meeting times.

e Online etiquette: Virtual attendees should be present with their videos “on” whenever
possible, and microphones “off” when not speaking to avoid audio feedback. Should
there be urgent matters on your end which require you to go off camera, please let
instructor know of your situation. Participants should not remain off camera for an entire
class session or join the virtual class only on their mobile phone.

e Video recordings of class sessions: Online class sessions will be recorded and kept on
Teams for participants to review as needed. If class discussions touch upon sensitive
topics, we will remind each other to pause the recording as appropriate.

Academic Accommodations

e Garrett-Evangelical Theological Seminary is committed to providing the most accessible
learning environment as possible for students with disabilities. Should you anticipate or
experience disability-related barriers in the academic setting, please contact the Director
of Academic Support and Student Thriving (melanie.baffes@garrett.edu or 847-866-
3869) to get started with the established accommodation process. If you are a continuing
student who has already established accommodations with Student Access, you should
receive a copy of your access letter at the start of the semester when it is emailed to the
faculty member of each course you are enrolled in. Please contact your instructors prior
to the first class session so the instructor can work with you to implement your disability
accommodations. Disability information, including academic accommodations as part of
a student’s educational record, is confidential under FERPA regulations, so no one other
than the access coordinator, Academic Affairs staff, and your professors will see your
accommodation letter (2425 Handbook, 13).

e Late Assignments & Extensions: Without approved accommodations, late assignment
submissions are not accepted for the sake of our collaborative, cohort learning
experience. Unexcused lateness of assigned work will result in failure of the course.

Al Policy

The use of Al technology must be in consultation and agreement with the instructor(s). With the
permission of the instructor(s), Al technology may be used for research, writing,
editing/proofreading, note-taking, image and video creation, disability assistance, and other
classroom matters. Since the development of Al technology is ongoing, the instructor(s) and the
students must constantly remind, exchange, and update each other about their concerns and use
of Al technology for the duration of the course. Moreover, the instructor(s) has the prerogative to
prohibit the use of Al technology in his/her/their classroom due to the fluidity of the
development of Al technology. If the instructor(s) are intentionally using Al technology for
teaching, grading, and/or other classroom matters, then the instructor(s) are required to disclose
this and are encouraged to allow the students to use Al technology as aforementioned.



This course uses Al in the following ways:

Not Allowed IAllowed with appropriate Allowed and no
acknowledgment acknowledgement needed
Generative Al help with Language translation Presentation design
writing (paraphrasing, Language assistance for non- [Citation generation
summarizing, generating native English speakers Research
language for assignments) Editing, polishing, or revising [Note-taking
paper drafts Generative Al help with
Proofreading reading (summarizing or
Generative Al help with papers joutlining reading assignments)
(generating topics, ideas,
outlines, arguments)

'Y ou must consult the professor(s) for uses not mentioned above.

To properly cite the use of Al in Chicago/Turabian style, access this link:
https://www.chicagomanualofstyle.org/ganda/data/fag/topics/Documentation/faq0422.html.

HSR principles for classroom Projects (from the HSC’s Policies & Procedures)

All courses requiring research with human subjects must include the Research Risk Assessment
Rubric in the syllabus and time should be taken in class for the instructor to make Students aware
of the possible risks of doing research with human subjects.

In general, classroom research projects will not need to be reviewed by the Human Subjects
Research Review Committee because they present low risks to the human subjects. Examples of
projects which involve low risk include:

a) Recording of data from Subjects 18 or older using non-invasive procedures.

b) Anonymous voice recordings for research purposes.

c) Participation observation in a public venue such as worship services or other community
gathering places.

d) Study of existing data, documents, or records.

In the case that an instructor determines that the risk of the classroom assignment is sufficient to
require HSR approval, the instructor will submit the classroom assignment to the HSC for
review. Once passed, the assignment will be considered approved for all Students taking the
course provided the Students follow the approved protocols.
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Course Schedule

Date

Themes

Activities

Mon., Jun 1

Tues., Jun 2

Weds., Jun 3

Thurs., Jun 4

July 6-8
June 30
Post-REA
conference

session; date
TBD in class

July

July 17

CONTEXT:

What is “Christian”? What is
“Religious”? What is “Education”?
What are the driving forces shaping
religious experiences, religious
knowing and learning?

PURPOSE:

Toward what do we teach? What are
critical horizons of religious education
for contemporary times?

CONTENT:

RE through the continuum of
information, formation, and
transformation; RE as the course of a
congregation’s life; RE for public life;
RE for global awareness and
engagement

PROCESS:

Radicalizing learning; teaching
imagination; creative arts and
technologies; RE and Al

REA online conference

Synthesizing learnings from REA
online conference

Introductions, syllabus review

In-Class: Editorial/Pastoral Letter

In-Class: Educational Audit

In-Class: Surveying resources,
technologies, Al

DUE: Educational Analysis Paper
(Canvas)

DUE: REA conference evaluation
+ reflection (Canvas)

DUE: Christian Religious
Educational Stance Paper (Canvas)
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